Writing Curriculum Progression Map
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This progression map details the skills and knowledge that children at The Free School Norwich will gain at each stage of the curriculum.

EYFS

Planning Tool —
Story map /story
mountain

Whole class
retelling of story

Understanding of
beginning/ middle
/ end

Retell simple 5-part
story:

Once upon a time
First / Then / Next
But

So
Finally,.....happily
ever after

Non-fiction:

Factual writing
closely linked to a
story

Simple factual
sentences based
around a theme
Names

Labels

Year 2

Year 3

Consolidate Year 1
list

Introduce:
Fiction
Secure use of
planning tools:
Story map / story
mountain / story
grids/ ’Boxing- up’
grid

Plan opening
around
character(s),
setting, time of day
and type of
weather

Understanding 5
parts to a story
with more complex
vocabulary
Opening e.g.

In a land far
away....

One cold but bright
morning.....
Build-up e.g.

Later that day
Problem / Dilemma

Consolidate Year 2
list |

Introduce:
Fiction
Secure use of
planning tools:
Story map /story
mountain / story
grids / ‘Boxing-up’
grid

Plan opening
around
character(s),
setting, time of day
and type of
weather

Paragraphs to
organise ideas into
each story part

Extended
vocabulary to
introduce 5 story
parts:

Introduction —
should include
detailed description
of setting or

Year 5

Year 6 Greater Depth

Consolidate Year 4
list

Introduce:

Secure
independent use of
planning tools
Story mountain
/grids/flow
diagrams

Plan opening using:
Description
/action/dialogue

Paragraphs: Vary
connectives within
paragraphs to build
cohesion into a
paragraph

Use change of
place, time and
action to link ideas
across paragraphs.

Use 5 part story
structure

Writing could start
at any of the 5
points.

This may include

Consolidate Year 5 Children may be
list assessed as being
greater depth in
Secure independent | this curriculum
planning across area if they are
story types using 5 able to meet the
part story structure. | expected

Include suspense, outcomes of the
cliff hangers, year group above
flashbacks/forwards, | their

time slips chronological age
Start story at any securely.

point of the 5 part

structure Year 6s may be
Maintain plot judged as greater
consistently working | depth if they are
from plan able to write for a

wide range of
Paragraphs -Secure | purposes and
use of linking ideas audiences,

within and across including: well-
paragraphs structured formal
Secure development | expository and
of characterisation narrative essays;
stories, scripts,
Non-fiction: poetry and other
Secure planning imaginative
across non- writing; notes and
fiction genres and polished scripts
application for talks and

presentations and
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Captions
Lists

Diagrams
Message

e.g.
To his amazement
Resolution e.g.

As soon as

Ending e.g.

Luckily, Fortunately,
Ending should be a
section rather than
one final sentence
e.g. suggest how
the main character
is feeling in the final
situation.

Non-Fiction
Introduce:

Secure use of
planning tools: Text
map / washing line
/ ‘Boxing —up’ grid
Introduction:
Heading

Hook to engage
reader

Factual statement /
definition

Opening question
Middle section(s)
Group related ideas
/ facts into sections
Sub headings to
introduce
sentences /sections
Use of lists — what
is needed / lists of

characters Build-up
—=build in some
suspense towards
the problem or
dilemma

Problem / Dilemma
—include detail of
actions / dialogue
Resolution - should
link with the
problem Ending —
clear ending should
link back to the
start, show how the
character is feeling,
how the character
or situation has
changed from the
beginning.

Non-Fiction
Introduce:
Secure use of
planning tools:
e.g. Text map,
washing line,
‘Boxing —up’ grid,
story grids
Paragraphs to
organise ideas
around a theme
Introduction
Develop hook to
introduce and
tempt reader in e.g.
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flashbacks
Introduction —
should include
action / description
-character or
setting / dialogue
Build-up —develop
suspense
techniques
Problem / Dilemma
—may be more than
one problem to be
resolved Resolution
—clear links with
dilemma Ending —
character could
reflect on events,
any changes or
lessons, look
forward to the
future ask a
question.

Non-Fiction
Introduce:
Independent
planning across all
genres and
application

Secure use of range
of layouts suitable
to text.

Structure:
Introduction /
Middle / Ending

Use a variety of text
layouts appropriate
to purpose

Use range of
techniques to
involve the reader —
comments,
questions,
observations,
rhetorical questions
Express balanced
coverage of a topic
Use different
techniques to
conclude texts

Use appropriate
formal and informal
styles of writing
Choose or create
publishing format to
enhance text type
and engage the
reader

Linking ideas across
paragraphs using a
wider range of
cohesive devices:
semantic cohesion
(e.g. repetition of a
word or phrase),
grammatical
connections (e.g.
the use of
adverbials such as
on the other hand,

a range of other
narrative and
non-narrative
texts, including
arguments, and
personal and
formal letters

Summarise and
organise material,
and support ideas
and arguments
with any
necessary factual
detail

Apply their
growing
knowledge of
vocabulary,
grammar and
text structure to
their writing and
select the
appropriate form.
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steps to be taken
Bullet points for
facts Diagrams
Ending Make final
comment to reader
Extra tips! / Did-
you-know? facts /
True or false?

The consistent use
of present tense
versus past tense
throughout texts
Use of the
continuous form of
verbs in the
present and past
tense to mark
actions in progress
(e.g. she is
drumming, he was
shouting)

Who....? What....?

Why....? When....?
How....?

Middle Section(s)
Group related ideas
/facts into
paragraphs Sub
headings to
introduce sections /
paragraphs

Topic sentences to
introduce
paragraphs

Lists of steps to be
taken Bullet points
for facts diagram
Develop Ending
response

Flow

Personal Extra
information /
reminders e.g.
Information boxes/
Five Amazing Facts
Wow comment

Use of the perfect
form of verbs to
mark relationships
of time and cause
e.g. | have written it
down so | can check
what it said.

¥’ ZIREESCHOOL
) ENORWICH
in contrast, or as a
consequence), and
elision Layout
devices, such as
headings, sub-
headings, columns,

bullets, or tables, to
structure text
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Use of present
perfect instead of
simple past. He has
left his hat behind,
as opposed to He
left his hat behind.
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Simple sentences

Simple
Connectives:
and who until but

Say a sentence,
write and read it
back to check it
makes sense.

Compound
sentences using
connectives
(coordinating
conjunctions)
and / but

-‘ly’ openers
Luckily /
Unfortunately,

‘Run’ — Repetition
for rhythm: e.g.
He walked and he
walked

Year 2

Year 3

Consolidate Year 1
list

Introduce:

Types of sentences:

statements
Questions
Exclamations
Commands

-‘ly’ starters

e.g. Usually,
Eventually, Finally,
Carefully, Slowly, ...
Vary openers to
sentences

Embellished simple
sentences using:
adjectives e.g. The
boys peeped inside
the dark cave.
adverbs e.g. Tom
ran quickly down
the hill.

Secure use of
compound
sentences
(Coordination)
using connectives:
and/ or/ but / so
(coordinating
conjunctions)

Consolidate Year 2

list

Introduce:

Vary long and short

sentences:

Long sentences to
add description or
information.

Short sentences for

emphasis and
making key points
e.g.

Sam was really
unhappy.

Visit the farm now.

Embellished simple

sentences:
Adverb starters to
add detail e.g.
Carefully, she
crawled along the
floor of the cave....
Amazingly, small
insects can....
Adverbial phrases
used as a ‘where’,
‘when’ or ‘how’
starter (fronted
adverbials)

A few days ago, we
discovered a hidden
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Greater Depth

Consolidate Year 4
list

Introduce:
Relative clauses
beginning with
who, which, that,
where, when,
whose or an
omitted relative
pronoun.

Secure use of
simple /
embellished simple
sentences

Secure use of
compound
sentences

Develop complex
sentences:
(Subordination)
Main and
subordinate
clauses with full
range of
conjunctions:
Expanded —ed
clauses as starters
e.g.

Encouraged by the

Consolidate Year 5
list

Secure use of
simple /
embellished simple
sentences

Secure use of
compound
sentences

Secure use of

complex sentences:

(Subordination)
Main and
subordinate
clauses with full
range of
conjunctions:

Active and passive
verbs to create
effect and to affect
presentation of
information e.g.
Active: Tom
accidently dropped
the glass.

Passive: The glass
was accidently
dropped by Tom.
Active: The class
heated the water.

Children may be
assessed as being
greater depth in
this curriculum area
if they are able to
meet the expected
outcomes of the
year group above
their chronological
age securely.

Year 6s may be
judged as greater
depth if they are
able to draw on
knowledge of
literary and
rhetorical devices
from their reading
and listening to
enhance the impact
of their writing.

Pupils should
continue to plan,
draft, edit and
proofread through:
considering how
their writing
reflects the
audiences and
purposes for which
it was intended.
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Repetition in
description e.g. a
lean cat, a mean
cat

Complex sentences
(Subordination)
using:

Drop in a relative
clause: who/which

e.g.

Sam, who was lost,
sat down and cried.
The Vikings, who
came from
Scandinavia,
invaded Scotland.
The Fire of London,
which started in
Pudding Lane,
spread quickly.

Additional
subordinating
conjunctions:
what/while/when/
where/ because/
then/so that/
if/to/until

e.g. While the
animals were
munching
breakfast, two
visitors arrived
During the Autumn,
when the weather
is cold, the leaves
fall off the trees.

box.

At the back of the
eye, is the retina.
In a strange way,
he looked at me.

Prepositional
phrases to place
the action: on the
mat; behind the
tree, in the air

Compound
sentences
(Coordination)
using connectives:
and/or/but/so/
for /nor / yet
(coordinating
conjunctions)

Develop complex
sentences
(Subordination)
with range of
subordinating
conjunctions
-‘ing’ clauses as
starters e.g.
Sighing, the boy
finished his
homework.
Grunting, the pig
lay down to sleep.
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bright weather,
Jane set out for a
long walk.

Terrified by the
dragon, George fell
to his knees.

Elaboration of
starters using
adverbial phrases
e.g. Beyond the
dark gloom of the
cave, Zach saw the
wizard move.
Throughout the
night, the wind
howled like an
injured creature.
Drop in —‘ed’ clause
e.g.

Poor Tim,
exhausted by so
much effort, ran
home.

The lesser known
Bristol dragon,
recognised by
purple spots, is
rarely seen.

Sentence reshaping
techniques

e.g. lengthening or
shortening
sentence for

Passive: The water
was heated.

Developed use of
rhetorical
questions for
persuasion
Expanded noun
phrases to convey
complicated
information
concisely (e.g. the
boy that jumped
over the fence is
over there, or the
fact that it was
raining meant the
end of sports day)
The difference
between structures
typical of informal
speech and
structures
appropriate for
formal speech and
writing (such as the
use of question
tags, e.g. He’s your
friend, isn’t he?, or
the use of the
subjunctive in
some very formal
writing and speech)
as in If | were you.

Amend the
vocabulary,
grammar and
structure of their
writing to improve
its coherence and
overall
effectiveness.

Pay attention to
accurate grammar,
punctuation and
spelling; applying
the spelling
patterns and rules
set out in English
appendix 1 to the
key stage 1 and 2
programmes of
study for English.
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Use long and short
sentences:

Long sentences to
add description or
information. Use
short sentences for
emphasis.

Expanded noun
phrases

e.g. lots of people,
plenty of food

List of 3 for
description

e.g. He wore old
shoes, a dark cloak
and a red hat.
African elephants
have long trunks,
curly tusks and
large ears.

Drop in a relative
clause using:
who/whom/which
/whose/ that e.g.
The girl, whom |
remember, had
long black hair.

The boy, whose
name is George,
thinks he is very
brave.

The Clifton
Suspension bridge,
which was finished
in 1864, is a popular
tourist attraction.

Sentence of 3 for
description e.g.

The cottage was
almost invisible,
hiding under a thick
layer of snow and
glistening in the
sunlight.

Rainbow dragons
are covered with
many different
coloured scales,
have enormous, red
eyes and swim on
the surface of the
water.

O
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meaning and /or
effect

Moving sentence
chunks (how,
when, where)
around for
different effects
e.g.

The siren echoed
loudly ....through
the lonely streets
...at midnight

Use of rhetorical
questions

Stage directions in
speech

(speech + verb +
action) e.g.

“Stop!” he shouted,

picking up the stick
and running after
the thief.

Indicating degrees
of possibility using
modal verbs (e.g.

might, should, will,

must) or adverbs
(perhaps, surely)
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Pattern of 3 for
persuasion e.g.
Visit, Swim, Enjoy!
Topic sentences to
introduce non-
fiction paragraphs
e.g.

Dragons are found
across the world.

Dialogue —
powerful speech
verb

e.g. “Hello,” she
whispered.

v
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EYFS

Learners will be
introduced to:

Introduce:
Determiners

the

a

my

your

an

this

that

his

her

their

some

all Prepositions: up
down

in

into

out

to

onto

Adjectives e.g. old,
little, big, small,
quiet

Adverbs e.g. luckily,
unfortunately,
fortunately Similes
— using ‘like’

Year 2

Year 3

f e
:

Year 5

Year 6

FREE SCHOOL
NORWICH

Greater Depth

Consolidate Year 1
list

Introduce:
Prepositions:
behind above along
before between

after

Alliteration
e.g. wicked witch
slimy slugs

Similes
using...like...

e.g.

... like sizzling
sausages ...hot like
a fire

Two adjectives to
describe the noun
e.g.
The scary, old
woman... Squirrels
have long, bushy
tails.

Adverbs for
description

e.g.

Consolidate Year 2
list

Introduce:
Prepositions

Next to by the side
of

In front of during
through

throughout because
of

Powerful verbs

e.g. stare, tremble,
slither

Boastful Language
e.g. magnificent,
unbelievable,
exciting!

More specific /
technical
vocabulary to add
detail
e.g.
A few dragons of
this variety can
breathe on any
creature and turn it
to stone
immediately.

Drops of rain
pounded on the
corrugated, tin roof.
Nouns formed from

Consolidate Year 4
list

Introduce:
Metaphor
Personification
Onomatopoeia
Empty words

e.g. someone,
somewhere was out
to get him

Develop use of
technical language
Converting nouns
or adjectives into
verbs using suffixes
(e.g. —ate; —ise; —
ify)

Verb prefixes (e.g.
dis—, de—, mis—,
over— and re—)

Consolidate Year 5
list

Build in literary
feature to create
effects e.g.
alliteration,
onomatopoeia,
similes, metaphors

Understand the
difference between
vocabulary typical
of informal speech
and vocabulary
appropriate for
formal speech and
writing (e.g. said
versus reported,
alleged, or claimed
in formal speech or
writing)

Understand how
words are related
as synonyms and
antonyms e.g. big/
large / little

Children may be
assessed as being
greater depth in
this curriculum
area if they are
able to meet the
expected
outcomes of the
year group above
their
chronological age
securely.

Year 6s may be
judged as greater
depth if they are
able to
understand the
relationships
between words,
how to
understand
nuances in
meaning, and
how to develop
their
understanding of,
and ability to use,
figurative
language.
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Snow fell gently and
covered the cottage
in the wood.

Adverbs for
information e.g.
Lift the pot carefully
onto

the tray.

The river quickly
flooded the town.

Generalisers for
information, e.g.
Most dogs.... Some
cats....

Formation of nouns
using suffixes such
as —ness, —er

Formation of
adjectives using
suffixes such as —
ful,

—less

Use of the suffixes
—er and —est to
form comparisons
of adjectives and
adverbs

prefixes

e.g. auto...
super...anti...

Word Families
based on common
words

e.g. teacher —teach,
beauty — beautiful
Use of determiners
a or an according to
whether next word
begins with a
vowel e.g. a rock,
an open box

[
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Learners will
be
introduced
to:

Finger
spaces Letter
Word
Sentence
Full stops
Capital letter
Simile — ‘like’

Year 2

Year 3

Consolidate:

Punctuation
Finger
spaces
Letter
Word
Sentence
Full stops
Capital
letter
Question
mark
Exclamation

Speech
bubble
Bullet
points
Singular/ plural
Adjective
Verb
Connective
Alliteration
Simile — ‘as’/ ‘like’

Introduce:
Apostrophe
(contractions and
singular possession)
Commas for
description ‘Speech

Consolidate:

Punctuation
Finger spaces
Letter
Word
Sentence
Statement
question
exclamation
Command
Full stops
Capital letter
Question mark
Exclamation mark
Speech bubble
‘Speech marks’
Bullet points
Apostrophe

(contractions only)

e Commas for
sentence of 3 - description
Singular/ plural Suffix
Adjective / noun / Noun
phrases Verb / adverb
Bossy verbs
Tense (past, present,
future)

Connective Generalisers
Alliteration
Simile — ‘as’/ ‘like’

-r:» a5
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— description,
action

Colon -
instructions
Parenthesis /
bracket / dash

sentence of 3

— description, action,
views/opinions, facts

Colon —
instructions
Parenthesis

Year 5 Year 6 Greater
Depth
Consolidate: Consolidate: Children may
Punctuation Punctuation be assessed as
Letter/ Word e Letter/ Word | being greater
Sentence e Sentence depth in this
Statement e Statement curriculum
question question area if they are
exclamation exclamation | able to meet
Command Command the expected
Full stops/ e  Full stops/ outcomes of
Capitals Capitals the year group
Question e Question above their
mark mark chronological
Exclamation e Exclamation | 2gesecurely.
mark mark
‘Speech e ‘Speech Year 6s may be
marks’ marks’ judged as
Direct speech e Direct greater depth
Inverted speech if they are able
commas e Inverted to show a
Bullet points commas secure )
Apostrophe e Bullet points understanding
contractions/ e Apostrophe o KS,Z
possession contractions/ termlnology‘
Commas for possession LY C?n us? It
sentence of 3 e Commas for eﬁgCUVgIY n
their writing.
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Relative pronoun

clause Adverbial

marks’ Introduce: Singular/ plural Suffix/ e Bracket-
Suffix e  Word family Prefix Word family dash
Verb / adverb e Conjunction Consonant/Vowel Singular/ plural
Statement e Adverb Adjective / noun / Suffix/ Prefix Word
question e Preposition noun phrase family
exclamation e Direct speech Verb / Adverb Consonant/Vowel
Command (Bossy e Inverted commas Bossy verbs - Adjective / noun /
verbs) e Prefix imperative noun phrase
Tense (past, present, e Consonant/Vowel Tense (past, present, Verb / Adverb
future) ie not in bold e Clause future) Conjunction / Bossy verbs -
Adjective / noun e  Subordinate Connective Preposition | imperative
Noun phrases clause Determiner/ Tense (past, present,
Generalisers e Determiner generaliser Pronoun — future) modal verb

«  Synonyms relative/ possessive Conjunction /

) Clause Connective
0 REEGERLSE Subordinate/ relative Preposition

Determiner/

* Imperative Fronted adverbial generaliser Pronoun —

J F0|°n fqr Alliteration relative/ possessive
instructions Simile — ‘as’/ ‘like’ Clause

e Subordinating Synonyms Subordinate / relative
conjunction clause Adverbial

Introduce: Fronted adverbial
e Relative Rhetorical question
clause/ Cohesion Ambiguity
pronoun Alliteration

e Modal verb
e Parenthesis
Bracket- dash

Simile — ‘as’/ ‘like’
Synonyms Metaphor
Personification

e Determiner Onomatopoeia

e Cohesion

e  Ambiguity Introduce:

e Metaphor e Active and

e Personification passive voice
e Onomatopoeia
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e Subject and
object

e Hyphen

e  Synonym,
antonym

e Colon/ semi-

colon

Bullet points

Ellipsis

Subjunctive

Tense:

present and

past

progressive;

present

perfect; past

perfect
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EYFS

Year 2

Year 3

O

Year 5

Year 6
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Greater Depth

Learners will be
able to:

Develop their small
motor skills so that
they can use a
range of tools
competently, safely
and confidently.
Suggested tools:
pencils for drawing
and writing,
paintbrushes,
scissors, knives,
forks and spoons.

Use their core
muscle strength to
achieve a good
posture when
sitting at a table or
sitting on the floor.

Develop the
foundations of a
handwriting style
which is fast,
accurate and
efficient.

Learners will be
able to:

Write capital
letters and digits
of thecorrect size,
orientation and
relationship to one
another and to
lower case letters.

Form lower case
letters of the
correctsize,
relative to one
another.

Usespacing
between words
that reflects the
size of theletters.

Learners will be
able to:

Use a neat, joined
handwriting style
with increasing
accuracyand
speed.

Learners will be
able to:

Increase the speed
of their handwriting
so that problems
with forming letters
do not get in the
way of writing
down what they
want to say.

Be clear about what
standard of
handwriting is
appropriate for a
particular task, e.g.
quick notes or a
final handwritten
version.

Learners will be
able to:

Write legibly,
fluently and with
increasing speed by
choosing which
shape of a letter to
use when given
choices and
deciding whether or
not to join specific
letters and by
choosing the
writing implement
that is best suited
for a task.

Children may be
assessed as being
greater depth in
this curriculum
area if they are
able to meet the
expected
outcomes of the
year group above
their
chronological age
securely.

Year 6s may be
judged as greater
depth if they are
able to write with
speed using an
appropriate style.
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Form lower case
and capital letters
correctly.

Hold a pencil
effectively in
preparation for
fluent writing —
using the tripod
grip in almost all
cases.

Write recognisable
letters, most of
which are correctly
formed.
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EYFS

Learners will be
able to:

Spell words by
identifying the
sounds and then
writing the sound
with the letter/s.

Write short
sentences with
words with known
letter-sound
correspondences
using a capital
letter and a full
stop.

Year 2

Year 3

Learners will be
able to:

Segment spoken
words into
phonemes and to
represent these
with graphemes,
spelling many of
these words
correctly and
making phonically-
plausible attempts
at others.
Recognise new
ways of spelling
phonemes for
which one or more
spellings are
already known and
to learn some
words with each
spelling, including
some common
homophones (e.g.
bare/bear, blue/

blew, night/knight).

To apply further Y2
spelling rules and
guidance*, which
includes:

Learners will be
able to:

Spell words with
the / er/ sound
spelt ‘ei’, ‘eigh’, or
‘ey’ (e.g. vein,
weigh, eight,
neighbour, they,
obey).

Spell words with
the /1/ sound spelt
‘v’ in a position
other than at the
end of words (e.g.
mystery, gym).

Spell words with a
/k/ sound spelt
with ‘ch’ (e.g.
scheme, chorus,
chemist, echo,
character).

Spell words ending
in the /g/ sound
spelt ‘gue’ and the
/k/ sound spelt
‘que’ (e.g. league,
tongue, antique,
unique).

O

Year 5

Year 6
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Greater Depth

Learners will be able
to:

Spell words with
endings that sound
like / shuhs/ spelt
with -cious (e.g.
vicious, precious,
conscious, delicious,
malicious,
suspicious).

Spell words with
endings that sound
like / shuhs/ spelt
with —tious or -ious
(e.g. ambitious,
cautious, fictitious,
infectious,
nutritious).

Spell words with
‘silent’ letters (e.g.
doubt, island, lamb,
solemn, thistle,
knight).

Spell words
containing the letter
string ‘ough’ (e.g.
ought, bought,
thought, nought,

Learners will be able | Children may be

to: assessed as being
greater depth in

Spell words ending this curriculum

in -able and -ably area if they are

(e.g. adorable/
adorably, applicable/ | expected

applicably,

considerable/
considerably, their
tolerable/ tolerably). | chronological age

Spell words ending
in -ible and -ibly (e.g. | Year 6s may be

possible/pos

horrible/horribly,

terrible/ terr

visible/visibly,

incredible/in

sensible/sensibly).

Spell words with a KS3 spelling
long /e/ sound spelt | curriculum.
‘ie’ or ‘ei’ after ‘¢’
(e.g. deceive,
conceive, receive,
perceive, ceiling)
and exceptions (e.g.
protein, caffeine,

seize).

able to meet the

outcomes of the
year group above

securely.

sibly, judged as greater
depth if they are
ibly, able to able to

apply all spelling
credibly, | patterns and rules
accurately as
expected in the
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-the /d3/ sound
spelt as ‘ge’ and’

dge’ (e.g. fudge,
huge) or spelt as ‘g’
or ‘j’ elsewhere in
words (e.g. magic,
adjust);

-the /n/ sound
spelt ‘kn” and ‘gn’
(e.g. knock, gnaw);
-the /r/ sound spelt
‘wr’ (e.g. write,
written);

-the /I/ or /al/
sound spelt —le
(e.g. little,

middle) or spelt —el
(e.g. camel, tunnel)
or spelt —al (e.g.
metal, hospital) or
spelt —il (e.g. fossil,
nostril);

-the /a1/ sound
spelt —y (e.g. cry,
fly, July);

-adding —es to
nouns and verbs
ending in -y where
the ‘y’ is changed
to ‘i’ before the —es
(e.g. flies, tries,
carries);

Spell words with a /
sh/ sound spelt
with ‘ch’ (e.g. chef,
chalet, machine,
brochure).

To spell words with
a short /u/ sound
spelt with ‘ou’ (e.g.
young, touch,
double, trouble,
country).

Spell words ending
with the /zher/
soun

spelt with ‘sure’
(e.g. measure,
treasure, pleasure,
enclosure).

To spell words
ending with the
/cher/ sound spelt
with ‘ture’ (e.g.
creature, furniture,
picture, nature,
adventure).

Spell many of the
Y3 and Y4 statutory
spelling words
correctly.

Spell most words
with the prefixes

f e
:

brought, fought,
rough, tough,
enough, cough,
though, although,
dough, through,
thorough, borough,
plough, bough).

Spell many of the Y5
and Y6 statutory
spelling words
correctly.

Convert nouns or
adjectives into verbs
using the suffix -ate
(e.g. activate,
motivate
communicate).

Convert nouns or
adjectives into verbs
using the suffix -ise
(e.g. criticise,

advertise, capitalise).

To convert nouns or
adjectives into verbs
using the suffix -ify
(e.g. signify, falsify,
glorify).

Convert nouns or
adjectives into verbs
using the suffix -en

Spell words with
endings which sound
like /shuhl/ after a
vowel letter using
‘cial’ (e.g. official,
special, artificial).

Spell words with
endings which sound
like /shuhl/ after a
vowel letter using
‘tial’ (e.g. partial,
confidential,
essential).

Spell all of the Y5
and Y6 statutory
spelling words
correctly.

To use their
knowledge of
adjectives ending in
-ant to spell nouns
ending in -ance/-
ancy (e.g. observant,
observance,
expectant, hesitant,
hesitancy, tolerant,
tolerance,
substance).

Use their knowledge
of adjectives ending

in -ent to spell nouns
ending in -ence/-

FREE SCHOOL
NORWICH
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-adding —ed, —ing, —
erand —estto a
root word ending in
-y (e.g. skiing,
replied) and
exceptions to the
rules;

-adding the endings
—ing, —ed, —er, —est
and —y to words
ending in —e with a
consonant before
(including
exceptions);
-adding —ing, —ed, —
er, —est and —y to
words of one
syllable ending in a
single consonant
letter after asingle
vowel letter
(including
exceptions); the
/2:/ sound (or)
spelt ‘a’ before ‘I’
and’ll’ (e.g. ball,
always); the /a/
sound spelt ‘0’ (e.g.
other, mother,
brother);

the /i:/ sound spelt
—ey: the plural
forms of these
words are made by
the addition of -s

dis-, mis-, bi-, re-
and de- correctly
(e.g. disobey,
mistreat, bicycle,
reapply, defuse).
To spell most words
with the suffix -ly
with no change to
the root word; root
words that end

in ‘le’,al’ or ‘ic’ and
the exceptions to
the rules.

Spell words with
added suffixes
beginning with a
vowel (-er/-ed/-
ing) to words with
more than one
syllable (unstressed
last syllable, e.g.
limiting offering).

Spell words with
added suffixes
beginning with a
vowel (-er/-ed/-
en/-ing) to words
with more than one
syllable (stressed
last syllable, e.g.
forgotten
beginning).

f e
:

(e.g. blacken,
brighten, flatten).

Spell complex
homophones and
near- homophones,
including
who’s/whose and
stationary/stationery.

Use the first three or
four letters of a word
to check spelling,
meaning or both of
these in a dictionary.

ency (e.g. innocent,
innocence, decent,
decency, frequent,
frequency,
confident,
confidence,
obedient,
obedience,
independent).

Spell words by
adding suffixes
beginning with
vowel letters to
words ending in -fer
(e.g. referring,
referred, referral,
preferring,
preferred,
transferring,
transferred,
reference, referee,
preference,
transference).

Spell homophones
and near
homophones that
include nouns that
end in -ce/-cy and
verbs that end in -
se/-sy (e.g. practice/
practise,
licence/license,
advice/advise).
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(e.g. donkeys,
monkeys); the /o/
sound spelt ‘a’ after
‘w’ and ‘qu’ (e.g.
want, quantity,
squash) the /3:/
sound spelt ‘or’
after ‘w’ (e.g. word,
work, worm);

the /2:/ sound spelt
‘ar’ after ‘w’ (e.g.
warm, towards);
the /3/ sound spelt
‘s’ (e.g. television,
usual).

Add suffixes to spell
most words
correctly in their
writing, e.g. —ment,
—ness, —ful, —less, —
ly.

Spell more words
with contracted
forms, e.g. can't,
didn’t, hasn’t,
couldn’t, it’s, I'll.

Learn the
possessive singular
apostrophe (e.g.
the girl’s book).

To write, from
memory, simple

Spell some more
complex
homophones and
near-homophones,
including
here/hear,
brake/break and
mail/ male.

Use the first two or
three letters of a
word to check its
spelling in a
dictionary.

Spell words that
contain hyphens
(e.g. co-ordinate, re-
enter, co- operate,
co-own).

Use a knowledge

of morphology and
etymology in
spelling and
understand that the
spelling of some
words needs to be
learnt specifically.

To use dictionaries
and thesauruses to
check the spelling
and meaning of
words and
confidently find
synonyms and
antonyms.
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sentences dictated
by the teacher that
include words using
the GPCs, common
exception words
and punctuation
taught so far.

Segment spoken
words into
phonemes and to
then represent all
of the phonemes
using graphemes in
the right order for
both for single-
syllable and multi-
syllabic words.
elf-correct
misspellings of
words that pupils
have been taught
to spell (this may
require support to
recognise
misspellings).

[
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Years 3 & 4
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door, floor, poor, because, find, kind,

mind, behind, child, children*, wild, climb,
most, only, both, old, cold, gold, hold, told,

every, everybody, even, great, break,
steak, pretty, beautiful, after, fast, last,
past, father, class, grass, pass, plant, path,
bath, hour, move, prove, improve, sure,
sugar, eye, could, should, would, who,
whole, any, many, clothes, busy, people,
water, again, half, money, Mr, Mrs,
parents, Christmas — and/or others
according to programme used.

Note: ‘children’ is not an exception to
what has been taught so far but is
included because of its relationship with
‘child’.

accident(ally), actual(ly), address, answer,
appear, arrive, believe, bicycle, breath,
breathe, build, busy/business, calendar,
caught, centre, century, certain, circle
complete, consider, continue, decide,
describe, different, difficult, disappear,
early, earth eight/eighth enough exercise,

experience, experiment, extreme, famous,

favourite, February, forward(s), fruit
grammar, group, guard, guide, heard,
heart, height, history, imagine, increase,
important, interest, island,

knowledge, learn, length, library, material,

medicine, mention, minute, natural,
naughty, notice, occasion(ally), often,
opposite, ordinary peculiar, perhaps,
popular, position, possess(ion), possible,
potatoes, pressure, probably, promise,
purpose, quarter, question, recent,
regular, reign, remember, sentence,
separate, special, straight, strange,
strength, suppose, surprise, therefore,
though/although, thought, though,
various, weight, woman/women




